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The purpose of this study was to examine the reading
interests and habits of twenty-eight high school remedial
reading students from a school in western Massachusetts and
compare them to their interests and habits after summer va-
cation and after an additional twelve week period. The stu-
dents were requested to record all their reading on time
charts during a five week period ending with summer vacation,
a five week period beginning with the second week of school
after summer vacation, and during a three week period be-
ginning twelve weeks after the second period had ended.
Two hypotheses were presented* (1) It is expected
that the reading interests of the students will have changed
after a twelve week period, and (2) It is expected that the
reading habits of the students will remain constant after
a twelve week period and remain so throughout each record-
ing period.
In addressing Hypothesis 1, reading interests were
determined by the amount of time a student spent voluntarily
reading about a particular subject. This hypothesis was
found to be true since every student in the sample did
exhibit some kind of change in reading interest. Twelve
Vi
students indicated a major shift in reading interest, four-
teen students exhibited either minor changes of interest
or a shift of ranked preference, and two students showed
minute changes due to the scantiness of their data.
Addressing Hypothesis 2, the reading habits of the stu-
dents were determined by examining the amount of time spent
reading and the number of pages read in required and unre-
quired reading material. In discussing this hypothesis,
the investigator proposed and answered seven questions*
1. How much time (in mean minutes per week and mean
minutes for each recording period) do high school remedial
reading students devote to reading?
2, How does the time spent reading differ after each
twelve week period?
3. What is the number of pages of reading (in mean
pages per week and mean pages for each recording period)
done by high school remedial reading students?
4
.
How does the number of pages read differ after
each twelve week period?
5, What are the mean number of pages and the mean num-
ber of minutes that high school remedial reading students
read in different kinds of unrequired materials throughout
each recording period?
6,
' How do the number of pages read ahd the number of
minutes spent reading different kinds of unrequired material
differ after each twelve week period?
Vii
7. How does the high school remedial reading student
distribute his time in reading among the various kinds of
unrequired material in each recording period?
The students' reading habits did not remain constant
in all cases. However, in general, the students read more
pages of unrequired material but spent more time reading
required material. They spent less time reading during the
last recording period whereas the first and second recording
periods were nearly equal. In addition, a general trend of
decreasing amounts of reading was seen within each period.
The investigator suggests that since knowing the stu-
dents' reading interests is so important for educators, that
more studies of this kind be conducted at regular intervals
with varied samples at all grade levels so teachers and pub-
lishers will be enabled to provide material appropriate for
today's constantly changing students.
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CHAPTER I
PROBLEM
1
Tne purpose of "this study is to examine the reading
interests and haoits of high school remedial reading students
and compare them to their interests and habits after summer
vacation and after an additional twelve week period. Specif-
ically, this study will ascertain the amounts and kinds of
reading done by high school remedial reading students during
a five week period ending with summer vacation (Period A).
The effects of summer vacation will be examined by determin-
ing the amounts and kinds of reading done during a five week
period beginning with the second week of school after summer
vacation (Period B), To minimize the effects of readjusting
to school: being in a higher grade; having different teachers;
and studying different subjects, a third recording period
(Period C) v/ill be conducted after twelve weeks have elapsed
from the last recording day of Period B.
Reading interests and habits of high school students
have been studied in the past (Witty, 1961; Norvell, 1950,
1958; Terman and Lima, 19^1), However, most of the literature
examines what the specific interests of the students are.
Little has been done to discover how frequently interests and
habits change. Howes ( 1963 ) states, "Year to year changes in
childrens' interests in reading materials are gradual." Witty
( 1961 ) states, "...there are few comprehensive studies of
2childrens’ interests." He also indicates that few studies of
interests have been done at the junior high school level.
Smith (1968) agrees when he states, "It is essential for us
to know more about... the interests and tastes of students in
a rapidly changing social world...."
Importance of Study
In a recent article, Bass one ( 1966 ) quoted the New
YorK Times poll which showed that only seventeen percent of
Americans were currently reading a book. One of the main
goals of many reading experts has been to make lifetime read-
ers of their students. To facilitate this goal, more needs
to be known about student reading interests. Burton (1957)
illustrates this point:
'Why should I spend time reading?' is a question
which occurs seriously to the junior high school stu-
dent. As he enters the seventh grade, he is reading,
on the average, more than he ever has before, or ever
will again. But the decline begins in the junior high
school period, and it is the melancholy fact that only
a small minority of high school graduates habitually
read books.
Barbe ( 1963 ) felt that there was ample research evidence
to indicate that once interest is aroused, the learning to
read process becomes greatly simplified. This author suggests
that this same principle applies to the high school student:
once his interest is aroused, the improvement of reading is
simplified. He also feels that the largest group of all poor
readers is represented by children who have learned how to
read, but because of a lack of interest in reading do not do
so.
3Harris (19o6) agreed with other investigators on the
important role that interest plays in reading when he re-
ported, "One of the most crucial tasks in a reading program
is the transformation of children whose attitude toward read-
ing has been one of indifference or active dislike into avid
readers." Cleary (1957) also felt that the role of interest
in learning is so decisive that educators are seeking, by
every means at their command, to gain information and insight
into childrens* interests and "what these interests suggest
for education.
"
Lacy (1958) also felt that interest was of great im-
portance when he reported,
...We have no greater educational problem, I
believe, than to bring our high school educational
practice into some common focus on reading so that
the varied elements of high school experience can
unite in producing students with lifetime reading
habits that grow from continuing intellectual curi-
osity.
Although other studies have dealt with various aspects
of the reading interests of high school students, this study
is designed to contribute additional information on the chang
ing reading interests and habits of high school remedial read
ing students.
Hypotheses
1. It is expected that the reading interests of the
students have changed after a twelve week period. This
hypothesis will be tested by examining the unrequired read-
ing done during each of the three recording informational
periods
.
2.
It is expected that the reading habits of the stu-
dents will remain constant after a twelve week period and re-
main so throughout each recording period. Hypothesis 2 will
be tested by examining the amount of time spent reading and
the number of pages read in unrequired reading materials.
In order to determine the amount of time spent reading,
the number of pages read, the kinds of reading done by high
school remedial reading students and how this data is affect-
ed by twelve week intervals, the investigator will answer the
following questions:
1. How much time (in mean minutes per week and mean
minutes for each recording period) do high school remedial
reading students devote to reading?
2. How does the time spent reading differ after each
twelve week period?
3. What is the number of pages of reading (in mean
pages per v/eek and mean pages for each recording period)
done by high school remedial reading students?
4. How does the number of pages read differ after each
twelve v/eek period?
5. What are the mean number of pages and the mean num-
ber of minutes that high school remedial reading students
read in different kinds of unrequired materials throughout
each recording period?
6. How do the number of pages read and the number of
5minutes spent reading different kinds of unrequired material
differ after each twelve v/eek period?
7 . How does the high school remedial reading student
distrioute his time in reading among the various kinds of un
required material in each recording period?
6CHAPTER II
Review of Literature
His oorically
,
the importance of interest as a factor in
reading instruction has long been emphasized by researchers
(Bamberger and Broening, 193*M Betzener and Lyman, 1937;
Slestine, 1930; Dewey, 1913; Robinson, 1958; Witty and Kopel,
1938). In addition, many studies have been conducted dealing
with student time expenditure. Yarington ( 1967 ) conducted a
comprehensive review of the literature on time expenditures
of students and found fifty-five studies dealing with this
subject. Of these studies, sixteen were conducted using high
school students. Yarington stated,
Each study included an investigation of the time
students spent studying or reading. Some of the studies
were wholly concerned with time spent reading. Not one
of the studies was primarily concerned with the kind or
amount of reading the student did.
Table 1 shows the sixteen studies Yarington reviewed and
their dates.
TABLE 1
SIXTEEN STUDIES OF HIGH-SCHOOL PUPILS’
TIME EXPENDITURE, 1881- 1966
,
INCLUSIVE
Study and Date
Hertel (Johnson, 1899* p) 257)
Key (1890)
Johnson (1899)
Giles (191*0
King (191*0
Keck (1915)
7TABLE 1 (Continued)
Study and Date
Koos (1917)
—
Clayton (I923)
Uhl (1924)
Sturtevant and Strang (1927)
Cook (1928)
Osterberg (1928)
Uhl (1928)
Crawford and Mayer (1935)
Millington (1939)
Hemmerling (1961)
All of these studies except Heck (1915) used either a
questionnaire or an interview to determine the amount of read-
ing done in a specific period of time. The use of a question-
naire or interview has limitations because the investigator
must rely on the students' memory. This point will be dis-
cussed in more detail later.
Of the sixteen studies reported by Yarington, only one,
that of Sturtevant and Strang (1935)* recorded data for more
than one week. To arrive at an accurate estimate of time
spent reading, a period of one week has a major disadvantage:
depending on the week reflected, the time spent reading could
vary so much that the results could not be generalizable to
any other time period. Moor and Graham (1937) criticized time
studies for just that reason:
The interval of one week, common to many reports,
depends for its accuracy on its representativeness....
The one week selected is usually a gamble, and general-
ly dependent upon the available leisure which permits
student cooperation.
8Yarington found the time chart method the most valid for
collecting data on how much students had read and how much
time had been expended.
This agrees with Heck's (1915) rationale for using the
time chart.
Heck felt that allowing the students to calculate the
amount of time of their own home studies would induce padding
or be conducive to mathematical errors. Heck used a method
of immediately recording data after the material was read for
the exact amount of time spent studying. He stated that,
Such a method for recording home study is far
more accurate than that of asking students how much
time they spend on a given day or on several days,
or what is their daily average of home study. This
last question promotes guessing. What is needed is
a record, not an opinion, and even in a record, a
method that will eliminate student calculations of
amounts
.
Later, Osterberg (1928) and Uhl (1928) reported on re-
lationships between hours of study and scholarship. And
Hertel (Johnson 1899* p. 257) studied the relationship of
the amount of sickness and the number of hours of work in Den-
mark with high school students, and found that the more work
the students did, the more sickness was reported. Previously,
Key (1890) had done a similar study in Sweden with similar
results. Crav/ford and Mayer's (1935) study used a week just
prior to exams to measure amount of reading. Uhl (1924)
found no significant differences at the high school level con-
cerning the amount of reading in various subjects. nnaLy,
Giles (1914) found no significant differences between student
9employment and grades.
From the many studies of student interest and time
expenditure, several generalizations can be drawn.
The amount of voluntary reading changes as the stu-
dent progresses through the grades. Harris (1966) found that
voluntary reading usually increases in amount until the age
of twelve or thirteen. In some schools there is a marked
decline in voluntary reading which coincides in time with
both increasing homework and the teaching of literature.
Bamman et al (I96I) agreed with Harris' statement and found
that "apparently a peak in the amount of reading done is
reached during the junior high school years. A steady decline
in the number of books read is reported throughout the upper
grades of the high school."
Not only does the amount of voluntary reading change,
but the kinds of material read also change.
The rate of interest change appears also to change with
age. Wilson (1967) writes of the elementary school student,
"Fully aware that interests are of-the-moment and ever-chang-
ing, the reading specialist will never- the-less attempt to
assess the child's interest...."' Thorndike (19*H)» speaking
of an older student, stated, "The changes of interest with
age, between 10 and 15, are gradual,..."
Since this study concerns itself with the interests of
high school remedial reading students, this author feels
several Questions should be answered at this point:
10
1. What is interest?
2. What factors influence reading interest?
3. How do interests change throughout the grades?
Hurlock (1956) defines an interest as,
... a learned motive which drives the individual to
act in accordance with that interest. It is defined
as preoccupation with an activity when the individual
is free to choose. When the child finds the activity
satisfying, it continues to be an interest.
And C-etzels (1956) defines interest as "a characteristic
disposition, organized through experience, which impels an
individual to seek out particular objects, understandings,
skills, or goals for attention or acquisition.”
According to Wickens (1956), the factors influencing stu-
dents' reading interests are (1) age, (2) sex differences, (3)
intelligence, (4) environmental factors, and (5) personality.
Although these factors influence reading interest, it
is sometimes difficult to discuss them separately since they
are so closely interrelated. First, a child's age influences
the amount and kinds of reading he does. Investigators Karris
(1966), Norvell (1950, 1958), Darrow' and Howes (i960), and
Robinson (1956) agree that certain generalizations can be
drawn relating age to a particular interest. Beginning read-
ers usually enjoy short, fanciful stories involving talking
animals, fairies, mystical" creatures , realistic stories about
children, with elements of surprise and humor. Fanciful sto-
ries decline in popularity by age nine or ten when sex diner-
ences in relation to reading interest become apparent. Boys
IX
now enjoy adventure, mystery, history, biography, mechanics,
science, invention, stories about success, sports, travel,
exploration, war and occupation, and books of a general im-
personal nature.
Girls enjoy sentimental stories, home and school life,
and develop an- interest in romantic fiction between the ages
^Isven and fourteen. Girls also like mystery and adventure,
out not particularly science and inventions. Boys avoid read-
ing anything definitely feminine in nature. Girls' selections
tend to be of a more personal nature.
In grades seven through twelve, the differences in read-
ing interests are still markedly separate for boys and girls.
Boys' interests are adventure (outdoor adventure, war, scout-
ing), outdoor games, school life, mystery, humor, material
about animals, patriotism, and male characters. Boys tend to
dislike or avoid subjects such as love and similar sentiments,
home and family life, didacticism, religion, the reflective,
extended description, nature, form or technique as a dominant
factor, and female characters.
Girls found the following subjects of greatest interest:
adventure without grimness, stories about animals, humor, patriot-
ism, love and related sentiments, home and family life, male
and female characters. Girls disliked grim adventure, extend-
ed description, didacticism, form or technique as a dominant
factor, and nature. Boys and girls both favored novels, plays,
short stories, and biographies of men and women respectively.
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Thorndike (1941) stated that sex may be more influential than
age or intelligence in affecting pupils * choice of reading
materials. Norvell (1950) also concluded that sex was the
most significant single factor affecting the reading choices
of adolescents.
Smith (1956) states that research is not in complete
agreement concerning mental ability as a determining factor
of reading interests. "The research does report that intel-
ligent young people read more and usually over a wider range
of subjects than do those having a lower mental ability."
Although Wickens (1956) does point to some differences (i.e,:
bright students preferred realistic books; dull students pre-
ferred fanciful, romances and avoided scientific books), she con-
cludes that other studies found interests of bright and dull
students were not as different as might be expected.
Wickens found that bright children read an average of
three or four times as many books as do children of average
intelligence
,
and the bright children generally read books of
better quality.
In studying adolescent reading interests, Crow and
Crow (1962) agreed that v/hat an adolescent reads depends in
part on intellectual status, sex, parental example, and part-
ly on time given to other activities. However, they state
that the "mentally slow adolescent prefers the more popular
magazines. The gifted is more likely to read the so-called
better magazines," Adams (1962) disagrees with this Iasi;
13
point. He has found that interest rather than ability deter-
mines what they (ninth grade students) read. "No longer can
we identify comic books and movie magazines with the low
ability student." He has found that today's adolescents show
a tremendous interest in sex, sensationalism, and escape from
reality. Adolescent girls are reading Bazaar and Vogue
.
The
boys are reading Playboy and Escapade
.
Squire ( 1969 ) too re-
ported: "Intelligence is not a markedly significant factor
in affecting the reading preferences of a majority of readers."
In a study of 50,000 students, Norvell ( 1950 ) found that:
Age, intelligence
,
and socio-economic status
apparently did not materially influence the likes
and dislikes of students. Gifted and slow- learning
pupils tended to state preferences for the same kinds
of books; only the amount appeared to differentiate
the bright student from the slow learner. There was
also evidence that easy selections were not better
liked by slow students and more difficult selections
liked by superior students. In other words, content
and not reading difficulty is a major determinant of
reading interests.
Another factor to consider in determining the amounts
and kinds of reading a student does is the environmental in-
fluence, reported by Wickens (1956) and Bond and Bond (19^1).
The student is influenced by his parents, recommendations of
friends, librarians, and teachers. Amounts and kinds of read-
ing are also correlated with the education, occupation, and
leisure- time pursuits of parents. In addition, the availabil-
ity of materials plays an important role. The kinds of books,
magazines, and newspapers found in the home musm os considered.
Finally, just -as each individual student is unique, his
14
reading interests, similarly, will be unique,, Regardless of
the generalizations of the many studies mentioned above, each
student will possess his own particular reading interests.
Reading interests change as a student matures. It is
interesting to note that the quality of the reading done by
high school students also changes as time progresses. For
example, in 1941, Bond and Bond reported that, "Studies of
reading interests of high school students indicate that read-
ing interests are limited and immature." In a recent survey
by Schott (1972) of 350 high school students, an opposite
point of view of the Bond and Bond report emerged:
...Teenagers don*t read many teen-age books. Most of
the books young people read were written by mature
writers for mature readers. The Catcher in the Rye...
began as an adult book. So did Anne Frank’s Diary of
a Young Girl
.
So did Capote’s In Cold Blood . So did
Steinbeck, Hesse, Vonnegut, Tolkien, as well as hun-
dreds of ’great' books we lay on our youth.... Teen-
agers... will probably read any best seller that comes
along. Within a few years, new works sink or rise to
the surface because young people want to read them and
teachers say O.K. To survive, in short, new works
must be read by successive v/aves of young people....
We'll have better books written and published for
teenagers because American publishing is getting smart-
er faster; it has to. But most of what these YA's
(young adults) will read is what you read.
A final consideration to be studied is the amount of
reading done by high school students and the time spent.
As previously stated, reading habits change from the
intermediate grades to the junior high school. Townsend (1965)
reported that not only do elementary pupils read more, they
finish more of their selections. Although Townsend’s
find-
15
ings are not particularly encouraging for those interested in
reading proclems at the high school level, an optimistic find-
ing was reported by Witty (1956) » when he stated,
.Youngsters
both elementary and secondary are reading more than ever,
according to unanimous reports of librarians (school and
public. )
"
Although educators and researchers have been studying
the problem of reading interest at the high school level,
several investigators feel that reading habits cannot be
changed. Ashley (1970) stated, "The best chance of encourag-
ing good reading habits lies in-and before-grade four. There
is very little chance at all after grade five since by this
stage reading tastes have become well-nigh crystallized."
Brown (i960 ) agreed in part with Ashley when speaking of in-
terest in magazines; he reported, "Habits of reading certain
...publications are often fixed even before high school age."
Many of the studies previously mentioned deal, for the
most part, with the factors influencing reading, the reading
interests of students at different age levels, and the time
expenditure of high school pupils.
Since part of this study is investigating the amount
of time spent reading, the author researched more recent time
expenditure studies than most of those listed in Table 1, al-
though he included two that were listed in Table 1. A repre-
sentative sample of that research is here included and explained.
Table 2 shows nine selected studies and their dates deal-
16
ing wi oh the time expended by high school students.
TABLE 2
NINE SELECTED STUDIES OF HIGH
SCHOOL PUPILS* TIME EXPENDITURE
Study and Date
Gray (1925)
Cook and Goodrick (1928)
Byrn and Hennon (1936)
Henna ( 19^9
)
Hemmerling and Hurst (1961)
Witty (1961)
Sizemore (1963)
Squire and Applebee (I966)
Gallo (1968)
In 1925» Gray summarized investigations related to read-
ing and reported that in the twenties the number of books read
by sixth-, seventh-, and eighth-graders averaged from one to
two per month. Henne (1949), analyzing studies of high school
students* reading made from 1900 to the early forties, also
found no marked differences in the amounts of voluntary read-
ing during the four decades. Previously, Byrn and Hennon (1936)
had reported the average number of books that high school
seniors voluntarily read during one year. The results showed
that the boys in the study averaged three and one-third books
for the year. The girls in the study averaged slightly high-
er, reading on the average five books during the year.
In an informal survey of grade eleven, C-allo (1968) re-
ported on the average number of books read during a ten month
period. His findings showed that the academically average
17
student read a mean of thirteen books; the academically low
student read an average of eight books; and the academically
superior gi oup reaa an average of twenty plus books during the
ten month period.
Squire and Applebee (1966) reported that students in
outstanding high school English programs read an average of
eight books a month. They pointed out, however, that two-
thirds of the reading done had been assigned reading.
Witty (1961), in a study of pupils' interests, used a
questionnaire to determine the average time in hours spent on
daily reading outside of school in grades nine, ten, eleven,
and twelve. The results of his questionnaire showed that on
the average boys read 1.3 hours per day and girls read 1.4
hours per day.
In a study by Cook and C-oodrick (1928), the average
number of minutes per day devoted to voluntary reading not
connected with school work was investigated. Cook and Good-
rick found that the boys voluntarily read, on the average,
forty minutes per day. The girls* average was only slight-
ly higher at forty- two minutes per day. These investigators
asked some other interesting questions and reported that the
teachers questioned felt that the students should be reading
materials not connected with school for thirty-six minutes
per day. In addition, the teachers themselves read material
not connected with school for fifty-eight minutes per day,
Hemmerling and Hurst (1961) investigated the possible
16
influence oi leisure-time activities, including reading, on
the school achievement of 200 sophomore students. On the ba-
sis of questionnarie returns, it was found that daily leisure
reading activities for boys averaged thirty-three minutes and
twenty-five minutes for girls. The extent of leisure reading
did not appear to be related to academic success.
Finally, in studying reading as an out-of-school inter-
est, Sizemore (1963) reported that at the junior high school
level, almost half of the above-average and superior readers
have reading as an out-of-school interest. One-fourth of
the average readers enjoy reading as an interest, and only
one-tenth of the below average readers seem to be interested
in reading at home.
Although the studies previously mentioned ( 1 ) describe
the factors influencing reading interest; (2) give examples
of how interests change over the years? and (3) illustrate
amounts of time spent reading and in some cases the number
of books read, they seem to neglect the idea that interests
and habits can change over time, perhaps in a shorter period
of time than just a "gradual change" over the years. This
study will investigate this idea to determine what effect,
if any, the summer vacation has on the interests and habits
of the high school remedial reading student.
CHAPTER III
Sample
19
The sample for this investigation consists of twenty-
eight students in grades ten, eleven, and twelve, enrolled
in a remedial reading program at Mt. Greylock Regional High
School in Williamstown, Massachusetts.
The students were selected for the reading program on
the basis of test scores. If a student scored below the for-
tieth percentile on the California Reading Test, Junior High
School Level, he was enrolled in the program. (This selection
was not under the investigator’s control, since this was done
previous to his employment there.) In addition, other stu-
dents who scored below the thirtieth percentile on the Nelson
Denny Reading Test were also enrolled in the program.
The population is drawn from Williamstown, Massachusetts,
an upper middle class community, economically and educational-
ly, and Lanesboro, Massachusetts, a lower middle class community.
At. Greylock Regional High School is college-oriented and eighty
percent of its graduates attend an institution of higher learn-
ing.
Table 3 includes the personal data of the sample. For
the most part, the sample, consisting of ten females and
eighteen males, is of average intelligence according to the
California Test of Mental Maturity. (Being familiar with the
students, the investigator is of the opinion that the I.Q.
20
score of Student rf 13 is not representative of the student's
mental aoility. It appears that this low score is due to
the student's inability to read well enough to achieve a
higher score. Arrangements are being made to retest the stu-
dent to correct the situation.
)
Table 3 also indicates that there are twenty students
in the tenth grade, one in the eleventh grade, and seven in
the twelfth grade. Their ages range from fifteen years to
twenty years. Although the range of total reading grade level
scores is from 7.1 to 10. 3 » in most cases the students are
reading two years below grade level, since the grade level is
actually .8 more than indicated on the chart. The mean grade
level is 10.7. The mean I.Q. score is 86.7 and the mean score
for total reading is 8.6.
TABLE 3
PERSONAL DATA OF SAMPLE
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Student C-r. Sex Year of
Birth
* I. Q.
•$>*
Town
ft •ft
Read.
Voc.
Read.
Comp.
Tot.
Read
.
01 10 T\/riVi 1957 85 Lnb. 8, 6 8.0 8. 302 10 F 1957 91 Lnb, 9.2 8.2 8.7
03 12 M 1955 98 V/mt. 10.5 10.0 10.
3
04 10 M 1957 80 Lnb. 7.7 7.0 7.2
05 10 M 1957 86 Wmt
. 9.5 7.5 8.5
06 12 M 1955 85 Wmt. 7.5 7.5 7.5
07 10 F 1957 71 Lnb. 10,0 7.0 8.5
08 10 F 1957 93 Wmt. 8.5 8.5 8.5
09 10 M 1957 96 Wmt. 9.0 8.0 8.5
10 12 M 1955 82 Wmt. 8. 8„ 9.1 8.9
11 10 M 1957 109 Wmt , 9.0 8.9 9.0
12 10 F 1957 86 Wmt. 9.0 8.4 8.6
13 10 F 1958 58 Lnb. 7.9 7.9 7.9
14 10 F 1956 90 Lnb. 9.0 7.0 8.0
15 10 F 1956 97 Lnb. 7.2 9.1 7.1
16 12 M 1955 98 Wmt, 9.9 9.8 9.8
17 10 M 1957 112 Lnb. 9.0 7.9 8.9
18 12 M 1955 100 Wmt. 8.2 7.7 7.9
19 12 M 1955 82 Wmt. 8.5 6.0 7.3
20 10 7?X 1956 84 Wmt. 8.0 9.0 8.5
21 10 M 1957 102 Lnb. 8.5 7.2 7.7
22 11 M 1955 101 Lnb. 9.0 9.0 9.0
23 10 M 1957 71 Lnb. 7.0 7.5 7.3
24 10 M 1956 100 Wmt, 9.0 7.0 7.9
25 12 F 1953 66 Wmt
.
8.3 8.0 8.1
26 10 F 1957 87 Wmt 7.9 7.9 7.8
27 10 M 1955 94 Wmt 7.9 7.9 7.8
28 10 M 1957 109 V/mt. 9.6 7.9 8.7
Note: ^Derived from California Test of Mental Maturity.
**Lnb. = Lanesboro; Wmt . = Williamstown
.
Reading grade level scores derived from Nelson Denny
Reading Test.
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CHAPTER IV
Procedure
In order to complete this study, the students were
r eques ^ed to xeep a time chart of their required and unre —
quired readings during three separate time periods. The
first period, designated Recording Period A, lasted five
weeks beginning Kay 15* 1972. After twelve weeks elapsed,
the students repeated the aforementioned procedure during
Recording Period B, beginning September 11, 1972. Following
another twelve week interim, the students repeated the pro-
cedure during a three week period, designated Recording
Period C, beginning January 7» 1973.
The students were introduced to the study during the
week preceding Kay 15. The following statement was distributed
and read to the students from the Weekly Reading Record Form
(See Appendix):
During five weeks beginning May 15 » you will be
required to record everything you read on this form.
Record Everything you read: books, magazines, textbooks,
required readings from courses, newspapers, notes taken
in class, everything. Indicate what type of reading you
did in the column headed ’type.'
Check the correct box to indicate if the material
was required (assigned by a teacher), or if your read-
ing was voluntary.
Record the number of pages read and the amount of
time it took you. Do not rely on your memory. Keep
this chart on your desk or in your notebook. Make an
entry as soon as you finish reading. Your answers WILL
NOT affect your grade in any way. It is purely for in-
formation on reading habits of young adults. Please
write or print clearly so I can read it.
Answering the question of why the student must complete
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the Weekly Reading Record, the following statement was read
to the students concerning the lack of interdepartmental
communication:
You have required reading to do for homework in
different subjects on many occasions. This reading
record can help you in this respect. Let's take a"
typical night's assignment. You might be assigned to
read a chapter in history. Depending on your reading
speed and length of the chapter, you could be reading
for one or one and one half hours just on history. In
English, you are to read fifteen pages? let's say this
takes you one hour. So far, you have been assigned two
and one-half hours of reading. In addition, you’ve
been assigned a page of math problems; that will take
you at least an hour. In science, you could be having
a test for which you must review. Now, whether or not
you do the assignments, you have been assigned four and
one-half hours of homework! In this school, the depart-
ment coordinators meet once a week to discuss various
interdepartmental matters. They do not necessarily
examine each teacher's homework assignments. They do
not check to see how much homework each student must
complete on an average night. Although teachers from
different departments do communicate and some work to-
gether, it is not the usual practice to check to see
that the student is not overloaded on homework assign-
ments
.
If, after looking at the results of the Weekly
Reading Record, it is found that too much work is being
assigned, perhaps the faculty could meet to compare
assignments so students are not overburdened with four
hours of homework. The teachers might not do anything
to change their assignments, but at least they will think
about them.
Although this was not the main purpose of the study, had
the homework assignments been overwhelming, the results of the
Weekly Reading Record v/ould have been presented to the faculty.
After explaining the reason for renewed interdepartmental
communication, the author entertained any questions. Then,
using the blackboard, he demonstrated how to complete the Week-
ly Reading Record and explained what the columns meant.
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The students were assigned to reading classes two to
three times per week. Since the investigator did not see
tnem aaily, the forms for each week were distributed prior to
the week that the actual recording took place. Saturday and
Sunday reading was also recorded on the forms, which were
collected during the week after the recording. Except for the
first and fifth weeks, the students had two forms: one for
recording their readings and one for the following week.
The students were requested (as stated in the directions)
to keep the forms with them and not leave them in reading class.
Since there were some forms lost, the researcher made avail-
able an ample supply of extra forms. Specific instructions
regarding lost forms were also given. The student, upon dis-
covering his loss, immediately recorded what he had read on a
piece of paper and continued to use that paper until another
form was obtained from the teacher.
Weeks v/ere designated as Weeks 1, 2, 3, 4, and 5. Dur-
ing each week, signs and posters were displayed in the reading
room, indicating the current week and reminding students to
record what they v/ere reading.
Upon receiving this assignment, the students viewed the
task as a difficult and time-consuming one. The investigator's
resoonse attempted to reassure the students as to the ease with
which the assignment could be completed. 'He illustrated tnis
point by demonstrating that the assignment should take approx-
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imately ten minutes a day, even for the most avid and
voluminous reader.
The data from the Weekly Reading Record enabled the
investigator to ascertain the students' habits, interests,
and changes in interests, thus substantiating the hypotheses,
as well as answering the questions previously discussed.
ihe investigator attempted to create an environment that
would be highly conducive to the improvement of the students*
reading ability. Of particular note was the aspect of the
program that affected this investigation. Unrequired reading
was an integral part of the reading program and twenty to forty
minutes of unassigned time per week were provided for this
purpose.
The room itself had an informal atmosphere and the stu-
dents were not required to sit in assigned seats. Wall-to-wall
carpeting, air conditioning, and wall posters added to the re-
laxed atmosphere. The room was adjacent to the library so a
relatively quiet reading situation prevailed.
In addition to the instructional materials, twenty- two
magazine subscriptions, selected by the students, were avail-
able. Finally, a collection of 300 paperback books of a wide
interest range and reading level were also provided.
26
CHAPTER V
Results and Conclusions
Hypothesis 1
It is expected that the reading interests of the stu-
dents will have changed after a twelve week period.
A student’s reading interest was determined by the
amount of time he spent voluntarily reading about a particular
subject. The unrequired reading entries of the students were
categorized into nine major areas of interest.
Category 1, newspapers and news magazines, included all
newspapers and magazines such as "Time" and "Newsweek."
Category 2, sports, consisted of books on sports and magazines,
such as "Sports Illustrated," "Sport" and "Baseball Digest."
The third category, automobile/motorcycle, included books on
these subjects and magazines, including "Road and Track,"
"Car and Driver," "Modern Cycle," "Hot Rod," "Cycle," and
"Motorcyclist." The fourth category, teen, actually included
"Seventeen" magazine, "American Girl" magazine, "Hit Parade,"
"Ingenue," Scholastic "Scope," and women’s magazines such as
"Glamour," "Woman's Day," and "Redbook." Movies/television,
Category 5, included magazines such as "Photoplay," "T.V.
Radio," "TV Guide," and "Modern Screen." The sixth category,
humor, included five different kinds of material: 1) the
comics sections of newspapers? 2) comic books; 3 ) "Ma.d Maga-
ainei" 4) humorous books; and 5) "National Lampoon" magazine.
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Category 7 contained works of fiction; and Category 8, non-
fiction books. Category 9, 'other,' consisted of various kinds
of reading material that were not categorized easily.
During the thirteen weeks of recording their reading,
the students read subject matter falling into the "other 1
category on forty-five occasions. The actual material contain-
ed in the "other* category and the numbers of students choos-
ing each can be found in Table 4.
The investigator examined the amount of time spent read-
ing to determine interests because examining the numbers of
pages would not necessarily indicate how interested a stu-
dent was in a particular subject, but how quickly it was
read. A slow-reading student might read a minimal amount
of pages, suggesting that the material was not of any great
interest; yet he might spend hours reading the same material,
possibly indicating a genuine interest in it.
The changes in reading interests were examined first by
ranking the number of minutes read in each of the nine unre-
quired reading categories. Then, using the Spearman Rank
Difference Formula, three correlations were computed for each
student: one for Periods A and B; a second correlation for
Periods A and C; and a third correlation for Periods B and C.
These correlations can be found in Table 5.
The correlations are high, with on^.y thirteen no*,
significant at the .05 level and nine not significant at the
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TABLE 4
MATERIAL RECORDED IN 'OTHER' CATEGORY
Title of Material Frequency of ChoiceCm numbers of students)
Album 2
Automobile Parts Catalog 5
Church Bulletin 1
Catalogs (Sears, Spiegel) ..... 4
Coin World Magazine 2*
Driver's Manual 3
Guinness' Book of World
Records 1
Letters from friends 4
Massachusetts Wildlife 1
Playboy Magazine 4
Popular Photography Magazine .. 4*
Popular Science Magazine 3
Readers Digest 4
Radio Catalog (Laffayette) .... 3
Train Magazine 1
3
Total Responses 45
Note One student chose the same material on different
occasions
.
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TABLE 5
SPEARMAN RANK DIFFERENCE CORRELATIONS
FOR MINUTES AND PAGES OF READING
BETWEEN PERIODS
w -
-p
_
Minutes
—
Pages
C
o
'O
3
4-5
CO
Period
A vs, B
Period
A vs. C
i
Period
B vs. C
T
Period
A vs. B
r
Period
A vs. C
Period
B vs, C
01
.90 .85 .86 .90 .85 .86
02
.88 1.00 .88 .88 1.00 .88
03 .82 .70 .77 .67 .70 .64
04 .51 .51 .73 .51 .51 .73
05 .67 .39* .88 .52
.
39**
.88
06 .47 .49 .70 .52
.
34**
.63
07
. 5* .5^ 1.00 .55
. 55 1.00
08
.
56 .5^ .90 .20*
.
19*
.90
09 .80 .80 1.00 .80 .80 1.00
10 .45**
.95 .42** .52 .95 .42**
11 .76 .91 .74 .61 .91 .67
12 .43**
.
28*
.67 .49 .20* .62
13 .50 .89 .65 .50 .89 .65
14 .80 .46 .80 .80 .37** .72
15 .85 .73 .88 .52 .73 .88
16 .85 .85 1.00 .78 .78 1.00
17 .91 .91 1.00 .91 .91 1.00
18 .74 .52 .88 .58 .35** .88
19 .54 ,42** .90 .62 .42** .90
20 .85 .81 .98 .91 .90 .98
21 .74 .81 .52 .61 .91 .52
22 .88 .72 .92 .85 , 66 .92
23 .52 . 10* .15* .52 . 05* .15*
24 1.00 .85 .85 1.00 .85 .85
25 .85 .85 . 66 .85 .85 . 66
26 oi .73 .61 .91 .73 .61
27 .71 .91 .85 .60 .85 .82
28 .43** .20* .53 .50 .36** . 56
Not e: #* = Slot signif.Leant at . 0 1 level.
¥: - Not significant at .05 level.
30
.01 level. These high correlations could lead the reader to
conclude that the students, for the most part, preferred the
same kinds of reading material during each period. However,
a correlation as high as .8 might still indicate a certain
amount of shift in reading preference.
To illustrate the shifting of interests, the students*
first three preferences for each recording period can be found
in Table 6. Since Recording Period C lasted only three weeks,
the "minutes" column was adjusted to equal a five week period
by multiplying the actual number of minutes read by 1,66,
Both figures appear in the table.
When comparing Period A with Period B, it can be seen
that on forty-one occasions (forty-nine percent), the same
categories appeared among the three choices. This does not
mean that the choices appeared in the same ranked order, but
merely that out of eighty- four possible preferences, thirty-
nine were repeated in Period B.
Newspapers and news magazines, Category 1, appeared in
both periods twenty times; sports and automobile/motorcycle,
four times each; non-fiction, teen, and 'other,' three times
each; and fiction and humor, twice each.
On thirty-six occasions (forty- two percent), the same
categories appeared among the first three choices between
Periods A and C. Category 1 again appeared as a choice more
times than Categories 2 through 9 combined. Newspapers
and
news magazines were chosen on nineteen occasions;
automobile/
RANK
ORDER
OF
READING
PREFERENCES
IN
MINUTES
IN
EACH
RECORDING
PERIOD
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3^
six times; automobile/motorcycle and non-fiction, three times;
humor and fiction, twice; and teen and 'other,' once each.
When comparing Period B with Period C, the same categories
appeared in both periods on forty occasions or forty-seven per-
cent of the choices. The students' choices included newspapers
and news magazines, nineteen times; sports, five times; non-
fiction and fiction, lour each; automobile/motorcycle
,
three
times; humor and 'other,' twice; and teen appeared in both
periods on one occasion.
These findings indicate that a change of preference may
have occurred.
Analyzing this data further, three preferences are
identical, though not in the same order, on only one occasion
between Periods A and C (See Student #10) and on three occasions
between Periods B and C (See Students #'s 03, 08, and 22).
Two preferences were identical fifteen times betv/een
Periods A and 3; thirteen times betv/een Periods A and C; and
ten times between Periods B and C.
One preference v/as common nine times betv/een Periods A
and B; thirteen times between Periods A and G; and fourteen
times between Periods B and C.
The preferences listed in Table 6 were considered to be
an interest of the student if the choice met one of the
following four criteria:
1. The preference appeared in at least two of the three
periods j
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2. The preference was the only one listed in one
period
;
3. The three preferences were the only ones listed in
one period; and
4. The amount of time listed was equal to or greater
than ten percent of the total unrequired reading time for that
student.
The ten percent in Criterion 4 was determined by iden-
tifying those students whose reading preferences fell into
more than three categories. The third preference in ranked
order was converted to a percent of the unrequired reading.
The mean of the percentages or ten percent was used as a cut-
off point to determine if the category listed was a genuine
interest.
Table 7 indicates that nine students on twelve occasions
had a third preference eliminated as an interest for not meet-
ing Criterion 4.
Observing the preferences between the periods, it should
be noted that betv/een Periods A and B, only tv/o students, .rI5
and #24, had no changes in their reading interests. Smudent
#15 had his third choice eliminated in Period A for not meet-
ing Criterion 4 and Student #24 consistently did no unrequired
reading whatsoever.
Eetween Periods A and C, three students, #01, :f02, and
#10 f had no changes in their interests.
Student #01 had
his third preference eliminated as an interest for
not meeting
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TABLE 7
STUDENTS NOT MEETING CRITERION FOUR
Student Period Category Number of
Minute s
Percentage of
Unreq
. Reading
01 C sports 80 7
03 C other 20 4
05 A humor 30 4
06 A automobile 60 4
06 B fiction 90 9
06 C other 63 4
12 B sports 45 6
15 A other 60 6
21 A other 50 2
21 C sports 30 2
23 A sports 45 7
2? B humor 05 5
Note : Percentage must be equal to or greater than ten to
be considered an interest.
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Criterion 4? Student #02 read only newspapers and news maga-
zines in both periods ? and Student #10 did read in the same
three categories, though not in the same ranked order.
Eight students, #'s 0?, 08, 09, 16, 17, 20, 22, and 27,
had no changes in interest between Periods B and C according
to their first three preferences in reading unrequired material.
Student #07 did no unrequired reading in both periods? Student
#08 read in three categories in the same ranked order? Student
#09 read only one kind of unrequired reading material? Stu-
dents #'s 16, 17, and 20 read in two categories during both
periods? Student #22 read in the same three categories, though
not in the same ranked order? and Student #27 had his third
reading preference in Period B eliminated for not meeting
Criterion 4.
Since Hypothesis 1 deals with the changing of interests,
the differences in preferences between periods was examined.
The obvious differences were observed by noting on how many
occasions the first, second, and third choices were different
between Periods A and B, A and C, and B and C.
When comparing individual students between Periods A
and B, it can be seen that nine students had a different first
entry. Eighteen students indicated a different second choice,
and twenty-four a different third choice between Periods A and
B.
A similar amount of students had different choices be-
I
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tween Periods A and C. Eleven students recorded dissimilar
first choices! eighteen indicated different interests in the
second ranked order and twenty-three students indicated a
different third choice.
Finally, when Periods B and C were compared, eleven stu-
dents had unlike first choices! nineteen recorded unlike second
choices! and thirteen students entered unlike third choices.
These differences indicate a shift in preference of
voluntarily read material and appear to demonstrate extensive
changes of interests.
The investigator observed four kinds of changes of in-
terest between recording periods.
First, a direct shift in reading interest was seen. This
occurred when an interest (X) appeared to be replaced by a dif-
ferent interest (Y).
A second interest change was an addition which was ob-
served between periods when an interest was recorded that had
not been previously mentioned.
The deletion was the third interest change shown. This
change occurred between periods when a previously recorded in-
terest was eliminated.
The fourth interest change was a ranked order change which
was observed when a previously recorded interest was included
in another period but in a different ranked position.
A change betweeen recording periods was a major one if the
student indicated either a total of three changes (as defined
I
39
above), or if the student recorded at least two direct shifts.
A change was considered to be a minor one in any of the
following three situations* (1) if only two changes occurred
between periods (only one direct shift was permitted )i (2) if
the student indicated the same interests in Periods A and C,
regardless of the reading done in Period B| and (3) if the rank-
ed order changed between.
A change was considered either non-existent or barely dis-
cernible when the student recorded voluntary reading in only one
period.
To be certain that an individual actually changed his in-
terest, all his first choices must be considered within the
recording periods. For example, when the voluntary reading of
Student #01 is examined across the three periods, it is interest-
ing to note that between Periods A and B, the first and second
choices are different. Likewise, the first and second choices
between Periods B and C are different. It is obvious, however,
that this student is interested in the same subjects, whereas
only the order is changed. In addition, since the student's
first two choices are identical between Periods A and C, his
reading interest cannot be considered to have changed to any
great extent.
To determine reading interest changes as accurately as
possible, the 'investigator observed shifting interest that
emerged as identifiable patterns among the three preferences
in Periods A, B, and C. Several patterns of interest
change
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were noticed, among them*
1. A category gradually diminishing in amount of minutes
or abruptly disappearing, perhaps reappearing in the final
period;
2. A category consistently shifting up or down in rank;
3. A category gradually increasing in amount of minutes;
and
4. A category directly replacing another.
The students' changing interests are discussed using
the data from Table 6,
Student #01
.
Previously discussed, this student appears
to have the same basic interests throughout this study. The
'other' category, recorded in Period B, totals fifteen minutes
for the five week period and does not reappear during Period C.
Interest in automobile and motorcycle material greatly increased
in Period B, but diminished in Period C. Newspaper reading,
a major interest in Period A, decreased in Period B, and sig-
nificantly increased in Period C, This student does not appear
to have changed his reading interests after the two twelve week
interims between the recording periods.
Student #02 . No change in reading interest was indicated
for this subject. Newspapers and news magazines were recorded
as his only major interest. Although some interest was
generated in. teen reading, no pattern of change emerged.
Student #03 . Reading interest for Student #03 was found
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to be similar to the interests of Student #01. It should be
noted that humor was included as a reading interest because
the student read in only three categories in Period A. 'Other,'
listed in Period B, is difficult to interpret since that cate-
gory contains such varied material.
Student #04 . A vague pattern of interest shift appears
for this student. Humor, his only interest in Period A, is
apparently replaced by newspaper reading as a primary interest.
In addition, teen literature appears for the first time. In
Period C, newspaper reading more than doubles and teen material
is replaced by an interest in reading about sports.
Student #05 . The discernible pattern of shifting inter-
est is evidenced by a slight interest in sports in Period A,
losing that interest in Period B, and developing an interest
in non-fiction in Period C. Newspaper reading appears as the
student* s main interest in all periods.
Student #06 . Newspaper and non-fiction categories ap-
pear in Periods A and B. Although fiction reading in Period B
does not meet the criteria to be considered as an interest, its
appearance is significant because in Period C, fiction became
a category of interest that ranked second. In addition, the
student's interest in non-fiction became so great that his
major interest in newspaper reading as seen in Periods A and B
was eliminated.
Student #07 . Interested in reading fiction, teen
Period A, Student #07 appears to havematerial, and 'other' in
lost not only those interests in Periods B and C, but all
interest in unrequired reading.
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Student #08
.
Although the same categories appeared
between the first and second preferences throughout all the
periods, when the student’s primary reading interest became
fiction in Period B, the interest appears to be much greater.
Humor, the third interest in Period A, was replaced by non-
fiction in Period B. Non-fiction continued to be a reading
interest in Period C.
Student #09 . Maintaining an interest in newspapers and
news magazines across the three recording periods, Student #09
exhibited an interest in reading about sports and 'other' only
in Period A. These two interests were not replaced in Periods
B and C. It appears that this student became disinterested
in reading anything except newspapers and news magazines.
Student #10 . This student listed the same preferences
in Periods A and C. However, a pattern of shifting interest
is discernible. Sports, the first choice in Period A, did not
appear as an interest in Period B. Nevertheless, this cate-
gory reappears as a third preference in Period C, though
the
amount of time reading about sports is nominal. The
inverse
is noticeable for the student's third preference,
newspapers,
in Period A. This category was not chosen in
Period B, yet
became the student's primary interest in Period
C. Interest
in reading about humor was maintained throughout
all record-
ing periods.
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Student #11. No well-defined pattern of interest change
is visible for this student. Newspaper reading was the stu-
dent's first preference in all periods. Sports was the stu-
dent's second choice except during Period B, when it was in-
dicated as an interest in the third position.
Student #12
. This student indicated several changes in
his reading interests. Teen material was an interest in all
periods, but 'other' in Period A appeared to be replaced by
an interest in sports in Period B. Interest in news reading
greatly increased from Period A to Period B, This major
interest is apparently lost in Period C where teen reading is
listed as the greatest interest. In addition, humor is intro-
duced in Period C, indicating an interest in a new category.
Student #13 , Although this student sustained an inter-
est in news and 'other' in all periods, the remaining prefer-
ences in each period changed noticeably. An interest in humor
was indicated in Period A, This category was excluded during
Period B, when fiction was introduced as an interest. Final-
ly, fiction ceased to be an interest in Period C, when teen
reading was added.
Student #14
.
Newspaper reading, seen as a first choice
during all recording periods, was the only sustaining interest
for this student. In period A, he indicated a certain in-
terest in humor and non-fiction. These interests were elim-
inated in Period B when the student read only in the news cate-
gory.
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During Period C, two different interests, fiction and teen
material, were introduced.
Student #15 « Newspaper reading was maintained as an
interest throughout the three periods. However, humor
gradually decreased as an interest and was eventually elim-
inated in Period C. 'Other' was not considered to be a genuine
interest since it did not meet the requirements of Criterion 4,
Student #16
.
No well-defined pattern was observed for
Student #16. News and sports appeared as the student's only
reading interests that were sustained throughout all record-
ing periods. Non-fiction, an interest recorded in Period A,
Was eliminated in Periods B and C,
Student #1
7
« As seen in the previous student's interests,
no clear-cut pattern of interest change is evident for Student
#17. Reading about news and sports occurred during all the
recording periods and automobile reading appeared as an inter-
est only in Period A,
Student #18 . This student's reading interests did change
over the three recording periods but a well-defined pattern of
change was not discerned. Newspaper reading, the student's
major interest, was observed throughout all periods. His in-
terests were more varied in Period A when he read material in
the non-fiction and 'other' categories. These interests were
not maintained in the two remaining recording periods. This
student also indicated a slight interest in reading about
sports during Period C,
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Student #19 . Interest in reading about automobiles is
continued throughout the recording periods. Sports and ’other'
material appeared as a reading interest during Period A, but
are excluded for the remaining periods. A slight interest in
reading humor is evident in Period B, then, it too, is ex-
cluded. Worthy of note is the appearance of news reading in
Period B which becomes the student's main interest in Period
C. Though still maintained as an interest in Period C, read-
ing about automobiles was greatly reduced.
Student §20 . It is interesting to observe the gradual
shifting of non-fiction reading for this student. In Period
A, this category was ranked third. When teen material was
eliminated as an interest in Period B, non-fiction material
became the second ranked interest and, finally, became the
primary reading interest in Period C,
Student #21
.
Although interest in reading newspapers
remains stable in Periods A, B, and C, changes in preferences
of the remaining categories can be observed when any two periods
are compared. Sports, which appeared in Period A, was elimin-
ated in Period B, and reappeared in Period C. It can be seen
that the student developed an interest in reading non-fiction
material in Period C and ceased to read material categorized
as ' other.
'
Student #22. Very little change in interest can be ob-
served for Student #22. Non-fiction, a reading interest during
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Period A, appeared to have been replaced by fiction material
in Period B. Furthermore, this interest in fiction material
was maintained during Recording Period C.
Student #23 , This student’s reading interests are
similar between periods in only one instance when he read
about automobiles during Periods A and B. The remaining
five interests are dissimilar, indicating a marked change
in reading preferences.
Student #24
.
Since this student read material in only
one category, newspapers, on one occasion, during Period C,
a change in reading interest cannot be ascertained.
Student #25
.
No significant change in reading interest
can be observed for Student #25, due to the minimal amount of
unrequired reading.
Student #26
.
Newspaper reading was sustained as an in-
terest during all periods for this student. Interest in read-
ing teen material in Periods A and B was eliminated in Period
C when humorous material was introduced as an interest. He
also indicated some interest in reading about sports, but only
during Period B.
Student #27 . No well-defined pattern of interest change
was observed for Student #27, Non-fiction material and news-
papers appeared as the student's only interests that were
maintained throughout all periods, A slight interest in teen
material was evident in Period A, but it was eliminated in
Periods B and C,
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Student #28. Humorous reading material was observed
as an interest during all periods for this student. He main-
tained an interest in reading about sports during Periods A
and B. Student #28 showed evidence of interest change by-
reading material from four different categories
,
causing no
two periods to be alike.
To summarize the individual analyses, it was found that
every student in the sample did make some kind of change in
reading interests. Although the changes of interest were,
in some cases, barely discernible, no student possessed iden-
tical reading interests in all recording periods.
Of the twenty-eight students, ten indicated a major
shift in reading interest (See Students #'s 04, 12, 13, 14,
18, 19, 21, 23, 26, and 28); sixteen exhibited either minor
changes of interest or shifting of preferences in terms of
rank (See Students #'s 01, 02, 03» 05, 06, 08, 09» 10, 11,
15, 16, 17, 20, 22, 25, and 27); and two students (See Stu-
dents #'s 07 and 24) were found to show minute changes due to
the scantiness of their data.
These results should enable researchers to be more
definitive when considering the problem of the rate of in-
terest change of high school students. The students in the
sample appeared to have changed their reading interests
significantly in many cases after only a twelve' week period.
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Hypothesis 2
It is expected that the reading habits of the students
will remain constant after a twelve week period and remain
so throughout each recording period.
Reading habits were determined by examining the amount
of time spent reading and the number of pages read in required
and unrequired reading material during the three recording
periods. The discussion of this hypothesis will be included
in the answers to the seven aforementioned questions.
Question 1
.
How much time (in mean minutes per week
and mean minutes for each recording period) do high school
remedial reading students devote to reading?
Table 8 shows the mean number of minutes the sample
spent reading during each week and each period, both re-
quired and unrequired material.
When the means were divided by the number of days in
that period, it was found that' the students read unrequired
reading material for twenty-seven minutes per day. This was
computed using a five-day week since little or no reading was
done during the weekends.
These findings seem to disagree with Witty (1961), w^°
found high school students reading 1.3 hours per day outside
of school. One must realize that Witty used a
questionnaire
which has been found by Heck (1915) and Yarington (1967)
to
be a method that could induce padding or cause
mathematical
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TABLE 8
MEAN NUMBER OP
REQUIRED AND UNREQUIRED
MINUTES SPENT READING
MATERIAL PER WEEK AND PER PERIOD
Week Type
Period A Period B Period C
Mean SD Mean SD Mean SD
1 Req
.
258.61 224.93 207.96 165.34 209.68 167.45
Unreq
.
150.39 163.76 140.46 158.82 161.50 125.23
2 Req. 175.68 199.73 167,50 176.99 225.46 186.40
Unreq. 126.50 89.03 157.32 170.11 167.88 147.50
3
Req. 175.82 162.76 141.14 123.82 233.46 220.80
Unreq. 118.18 105.85 126.36 118.17 193.11 189.46
4 Req. 156.57 188.76 96.07 75.00
Unreq. 106.14 88.17 135.96 141.62
5
Req. 140.93 131.57 174.11 150.46
Unreq. 60 . 86 54. 03 132.89 104.58
Req. 907.81 772.23 786.79 583.60 668.81 524.31
Tot
.
Unreq. 562.07 435.42 693.00 585.49 522.29 378.44
50
errors. The Reading Record Forms were checked at least
twice weekly so that padding and mathematical errors might
be corrected or kept to a minimum.
Cook and Goodrick (1928) reported that the students
were reading forty to forty-two minutes per day voluntarily.
Although their results were closer than Witty's figures to the
findings of this study, there is still a fifteen minute dif-
ference.
This study agrees more with that of Hemmerling and
Hurst (1961). They found high school students reading from
twenty- five to thirty- three minutes during their leisure
time
,
Question 2
.
How does the time spent reading differ af-
ter each twelve week period?
Table 8 indicates that the total amount of time spent
reading remained approximately the same for Periods A and B.
However, the total mean time for Period C was reduced con-
siderably. Period A showed a total mean of 1469,88; Period B,
1479.79; and Period C, 1191.10.
Observing the amount of time spent reading required
materials, it can be seen that the time gradually decreases
with each succeeding period. Whereas Harris (1961) states
that there is a gradual decline in voluntary reading as the
students progress through the grades, this study indicates
that, for remedial students, there is a gradual decline in the
amount of time spent reading required materials.
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Bamman (1961) and Harris (I96 I) both found a decline in
voluntary reading over a period of time in the high school
grades. However, this investigator's study indicated that
there was an irregular pattern in the amount of time spent
voluntarily reading.
In Period A, the total mean for unrequired reading
was 562.07 minutes; Period B shows an increase to 693 . 00
mean minutes; and Period C reveals a decrease to 562 . 07
minutes. These mean totals are not representative of the
increase in the amount of time spent reading. When each
total mean was divided by the number of weekdays in each
period, it was noticed that the average number of minutes of
unrequired reading per day for Period A was twenty- two; for
Period B, twenty-seven minutes; and for Period C, thirty-
four minutes. This illustrates that the students in this
sample gradually spent more time reading as the study pro-
gressed.
When Periods A and B were examined, it was discovered
that, in general, the amount of time spent reading gradually
decreased within those periods. During Period C, however,
the amount of time gradually increased.
One would expect the amounts of time spent reading to
increase during examination periods, but this was not found
to be true when examinations were taken during Week 4 of
Period A. However, the students did increase their reading
during another examination period, which occurred during
Week 3r Period C.
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With one exception, Week 4 of Period B, the students
consistently spent more time reading required material than
unrequired. The investigator hypothesizes that this was the
result of the students' expressed negative attitude toward
reading textbook material. This attitude caused the stu-
dents to read at a slower rate.
Although the students spent more time reading required
material, they read fewer pages than material that was read
voluntarily. This will be discussed further in Question 3.
The investigator is of the opinion that the decreased
reading within the periods was due to the tediousness of
constantly recording one's reading. The students were pleased
when the recording periods were finally concluded.
Question 3 . What is the number of pages of reading
(in mean pages per week and mean pages for each recording
period) done by high school remedial reading students?
Table 9 contains the means and standard deviations for
the numbers of pages read. The mean number of pages read
vary from week to week and from period to period, similar
to the mean minutes discussed in Question 1. That is, the
numbers of pages of required material read gradually decreased
within each period with the exception of Period C, when the
mean pages increased within the period. In addition, the
students gradually read fewer pages during each succeeding
period. In Period A, the total mean pages equaled 496.07;
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TABLE 9
MEAN NUMBER OP PAGES SPENT READING
REQUIRED AND UNREQUIRED MATERIAL PER WEEK AND PER PERIOD
Week Type
Period A Period B Period C
Mean SD Mean SD Mean SD
1
Req. 70.04 54.58 53.79 49.90 42.29 42.54
Unreq. 77.50 90.58 59.25 62.28 60.00 60.25
2
Req. 40.64 39.33 34.04 26.82 50.11 38.53
Unreq. 60.04 45.03 ' 59.79 81.83 59.50 62.66
7
Req. 46.21 38.00 30.75 25.96 61.61 57. *17
J
Unreq
.
50.93 47.12 *17.57 67.85 69.79 70.09
ii
Req. oo•CM 41.45 25.5*1 19.75
Unreq 47.00 *17.51 43.68 40.87
c
Req
.
35.61 32.70 37 .6*4 26.58
j
Unreq. 25.75 27.55 54.96 51.42
Tot
.
Req.
Unreq.
23*1.50
261.57
152.51
225.57
181.75
265.25
108.63
249.15
161.00
189.29
116.04
147.64
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the total mean decreased to 447.00 in Period B and further
decreased to 350.29 in Period C.
By examining Tables 8 and 9, it was noticed that much
more time was spent reading required material, whereas, in
twelve of the thirteen weeks, the students read more pages of
unrequired material. This observation is related to the stu-
dents reading speed. It appears that when the students read
voluntarily, they read measurably faster::than when they were
required to read.
The exception to the trend of reading more pages in
unrequired material can be found in Week 5 of Period A.
Examinations in various courses were still being administered
during the beginning of that week, which might account for
more required pages being read.
Question 4
.
How does the number of pages read differ
after each twelve week period?
Examining the total means for each period, a gradual
decrease in the amount of pages read can be seen.
By dividing each total mean by the number of weekdays
in each period, it was found that in Period A the students
read an average of nine pages of required material and ten
pages of unrequired material per day. Likewise, In Period B,
seven pages of required reading material were recorded per
day and ten pages of unrequired material were reported.
Finally, during Period C, an increase in the numbers of pages
read per day was observed with the students having read ten
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pages of required and twelve pages of unrequired reading
material. These findings indicate that the students were
reading more as time progressed, rather than less, as other
researchers have suggested (See Question 1).
Question 5 . What are the mean number of pages and
the mean number of minutes high school remedial reading
students read in different kinds of unrequired materials in
each recording period?
Tables 10 and 11 contain the mean number of pages
read and the mean number of minutes spent reading the dif-
ferent kinds of unrequired reading material. Newspapers and
news magazines were the overwhelming choices of the students'
voluntary reading. The students read news material more
pages and more minutes than the remaining eight categories
combined. The discussion of Question ? will examine the
distribution in more detail.
Question 6
.
How do the number of pages read and the
number of minutes spent reading different kinds of unrequired
material differ after each twelve week period?
To answer this question, the researcher sought to i-
dentify patterns of change throughout the three recording
periods
.
Six categories formed recognizable patterns of change
in numbers of pages read and numbers of minutes spent reading,
1. Automobile/motorcycle - It was observed that during
Period A, a relatively high mean number- of minutes was spent
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TABLE 10
MEAN NUMBER OF PAGES SPENT READING
UNREQUIRED READING MATERIAL
Category
Period A Period B Period C
Mean Mean Mean
Newspapers and
news magazines 148.39 141.64 105.21
Sports 20.04 8.71 9.68
Automobile/
motorcycle 13.11 16,46 3.68
Teen 11.89 3.46 4.18
Movies/
television 0,18 0.71 0.39
Humor 15.89 4.43 5.14
Fiction 21.32 64
.
50 26.39
Non-fiction 16.93 18. 50 30.54
Other 13.79 6.82 4.0?
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TABLE 11
MEAN NUMBER OF MINUTES SPENT READING
UNREQUIRED READING MATERIAL
Category
Period A Period B Period C
Mean Mean Mean
Newspapers and
news magazines 342.39 433.04 312.29
Sports 49.50 33.18 31.61
Automobile/
motorcycle 33.18 38.18 10.71
Teen 25.11 8.57 8.75
Movies/
television 0.89 1.14 1.07
Humor 21.64 6.79 7.86
Fiction 36.07 II8.36 56.07
Non-fiction 29 .OO 34.29 76.14
Other 24.50 19.46 17.79
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reading a comparably significant number of pages. During
Period B, a noticeable increase in these means occurred,
finally, during Period C, there is a marked decrease both in
mean minutes and mean pages. This decrease fell far below the
means in Period A as well. This pattern demonstrated the in-
tensity of an interest in reading about automobiles and motor-
cycles
.
2. Movies/television - Despite the fact that only a
few minutes were spent reading in this category and a small
number of pages was read, proportionately, the means do ex-
hibit a discernible pattern. During Period A, a slight
interest was noticed. This interest intensified to its
highest point during Period B. Finally, during Period C, the
interest is reduced, but not to the extent to be lower than
in Period A.
3. Humor - The humorous material that was read by the
sample in Period A was nearly three times greater than in
Periods B or C, both in minutes and in pages. Although the
data in Period C is slightly higher than the data in Period B,
the results clearly indicate a declining interest in humorous
material.
4. Fiction - Fiction exhibited the pattern that includes
a substantial intensity of interest in Period A, which more
than triples during Period B. Although a noticeable decrease
in the amount of time spent reading and pages read was seen in
Period C, these decreased means were still conspicuously greater
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than the means listed in Period A.
5. Non-fiction - The sample clearly indicated an in-
creasing interest in non-fiction. material. In Period A,
the mean number of pages and minutes were considered sub-
stantial. These means increased slightly during Period B
and doubled in minutes and nearly doubled in pages in
Period C,
6. Other - The observable pattern for this category
can be described simply as a decreasing interest. In each
succeeding period, the students appeared to have a less in-
tense interest in reading in this category.
Newspapers and sports reading also followed this pat-
tern of a gradually decreasing intensity of interest.
Observing the teen category, the pattern discerned
was similar to that of humor.
Question 7 . How does the high school remedial read-
ing student distribute his time among the various kinds of
unrequired material in each recording period?
The most significant observation of the distribution
of time in the unrequired categories is the overwhelming
amount of time spent reading newspapers and news magazines.
Table 12 contains the minutes read in each category of unre-
auired material in each period. In addition, Table 13 con-
tains the number of minutes spent reading newspapers and
news magazines, Category 1, compared to Categories 2 through
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TABLE 13
DISTRIBUTION OF MINUTES
IN CATEGORY 1 VERSUS
SPENT READING MATERIAL
CATEGORIES 2 THROUGH 9
Student Period Category 1 Category 2-9
#01
A
B
C
Total
“ 205
30
800
1035
30
480
250
7^0
#02
A
B
C
Total
" 236
95
4?4
S05
0
35
0
35
#03
A
B
C
Total
“265
215
255
735
120
455
165
740
#04
A
B
C
Total
0
60
123
IH3
15
30
100
145
#05
A
B
C
Total
785
460
IB9S
~I53T
0
271
456:
#06
A
B
C
Total
1003
567
162B
252
409
1403
2064
#07
A
B
C
Total
0
0
67
505
0
0
505
#08
A
B
C
Total
350
195
240
7S5
"W
1110
730
2421
#09
A
B
C
Total
4o4~
442
360
l20 £>
106
“
0
0
To5
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TABLE 13 -Continued
Student Period Category 1 Categories 2-9
A 30 330
#10 B 0 70
C 65 20
Total 95 420
A ’ 726~ “~4oo~
#11 B 705 650
C 500 360
Total 1931 0
1
—
1
-tH
A "44“ 291
#12 B 582 125
C 0 205
Total 626 621
A 460~ 55
#13 B
C
1060
658
869
87
Total ion
A BBT" 145~
#14 B
C
859
490
0
ni
Total 2234 480
A 770 180
#15 B
C
695
365
25
0
Total 1830 205
A 173 55
#16 B
C
351
190
25
15
Total 714 95
A 40
"
55
#17 B
410 125
C 125 20
Total 575 200
A 240“ 385
#18 B
c
966
190
0
30
Total 3395 415
#19
A
B
G
0
55
282
284
225
Total 337 344
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TABLE 13-Continued
Student Period Category 1 Category 2-9
A 0 663
#20 B 0 1340
C 0 • 559
Total 0 ^2
A 1347 390
#21 B 2212 50
C 870 200
Total 44^ 64o
A “489 “ 380
#22 B 675 597
C 665 215
Total 1829 TT92
A 45 580
#23 B 0 i? 1C 707 340
Total 752 1051
A 0 0
#24 B
C
0
240
0
' 0
Total 240 3 0
~JT 0 0
#25 B 0 90
C 0 15
Total 0 105
A 1080 "60
#26 B 1135 65
C 572 20
Total 27S7 145
A 20 90
#27 B
C
11
25
95
40
Total 35 225
B 20 90
c 30 465
Total To! 395
#28
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9 combined.
More time was spent reading newspapers than all other
categories combined, on fifty-one occasions, sixty percent
of the time. It was also observed that on fifty-four occasions,
newspaper reading was the category in which the student ex-
hibited his most intense interest.
Furthermore, newspaper reading was recorded as an in-
terest on sixty-nine occasions.
Sports ranked second in frequency of responses, having
been indicated as an interest on thirty- three occasions,
’Other* ranked third in frequency of choice. It is
difficult to draw a conclusion about this rank because such
varied material was included in the category.
Non-fiction was selected as an interest on twenty-four
occasions and was ranked fourth in popularity.
Fiction and teen, having been selected twenty-one times
each as an interest, was followed closely by humor, which was
indicated as an interest on twenty occasions.
It is surprising that with the large number of males
in the sample, automobile/motorcycle was not recorded as an
interest on more than seventeen occasions.
Movies/television reading generated little interest
among the students. It was indicative of interest only on
five occasions.
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CHAPTER VI
SUMMARY
The purpose of this study was to examine the reading
interests and habits of high school remedial reading stu-
dents and observe how the interests and habits change after
summer vacation and after an additional twelve week period.
Summer vacation, in and of itself, may not necessarily
influence students* interests. This period of time, how-
ever, is a convenient twelve week period after which change
in interest might be observed. The possibility of summer
vacation influencing interests should not be discounted, how-
ever, since during an extended period of time, when a stu-
dent is not preoccupied with the tasks of school, he is free
to pursue and develop interests that may be completely dis-
associated with an educational institution.
Students recorded their reading on time charts during
three time periods: Period A, a five week period ending with
summer vacation; Period B, also a five week period beginning
with the second week of school; and Period C, a three week
period which began twelve weeks after the end of Period B,
Two hypotheses were presented.
Hypothesis 1
It is expected that the reading interests of the stu-
dents will have changed after a twelve week period. This hy-
pothesis was tested by examining the content of the unrequired
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reading done during each of the three recording periods. Cor-
relations between periods of unrequired material for each stu-
dent, ranked order of reading preferences, and an analysis
of each student's interest change were presented.
Hypothesis 2
Io is expected that the reading habits of the students
will remain constant after a twelve week period and remain so
throughout each recording period.
Seven questions were presented and answered in the dis-
cussion of hypothesis 2.
1. How much time (in mean minutes per week and mean
minutes for each recording period) do high school remedial
reading students devote to reading?
Means and standard deviations of minutes spent reading
were presented and discussed.
2. How does the time spent reading differ after each
twelve week period?
The means of minutes spent reading were analyzed
throughout the three recording periods.
3. What is the number of pages of reading (in mean
pages per week and mean pages for each recording period)
done by high school remedial reading students?
Means and standard deviations of the numbers of pages
read were presented and discussed.
4. How does the number of pages read differ after
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each twelve week period?
The means were analyzed throughout the three recording
periods,
5. What are the mean number of pages and the mean num-
ber of minutes that high school remedial reading students
read in different kinds of unrequired materials throughout
each recording period?
The means of the unrequired minutes and pages read
•
!
were presented and analyzed,
6. How do the number of pages read and the number of
minutes spent reading different kinds of unrequired material
differ after each twelve week period?
The means of unrequired minutes and pages were analyzed
throughout the three recording periods.
7. How does the high school remedial reading student
distribute his time in reading among the various kinds of
unrequired material in each recording period
.
Distribution of the actual minutes read in all unre-
quired categories was presented and discussed.
It was found that every student in the sample did make
some kind of change in his reading Interests. These changes
included a major change of interest (twelve students), a
minor change of interest or a shifting of preference in terms
of rank (fourteen students), and a barely discernible change
of interest (two students).
Reading habits, in most cases, remained relatively
?0
stable for the students in each period. The students read
more pages of unrequired material but spent more time read-
ing required material.
Certain habits were observed as having changed, how-
ever. The students spent less time reading during Period C,
whereas Periods A and B were nearly equal, A general trend
of decreasing amounts of reading was seen within each period.
Since the sample appeared to change its reading inter-
ests, the investigator, in an attempt to discover the reasons
for those changes, interviewed each student. During the inter-
view each student was shown the changes he had made and asked
what he perceived as the reason(s) for having changed.
Four students had no idea why they had changed their
reading interests. Several individuals indicated they "just
lost interest" or didn*t even remember reading about a partic-
ular subject.
Many were influenced by specific incidents or by circum-
stances. Among the incidents mentioned by the students as a
reason for having changed was the beginning of a particular
sports season. This influenced their interests in three ways:
(1) the student participated in the sport, leaving little or no
time to do voluntary reading; (2) the non- participating stu-
dents read extensively about their favorite sport; and (3) in
addition to participating in a sport, the student read exten-
sively about it. Two students who were injured and could not
oarticipate in a sport substituted reading about that sport.
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Among the other responses of the students for changed
reading interests were attending a funny car meet, building a
hot rod, and "finding many good books."
Courses taken in school, particularly in English and
social studies, also influenced the reading interests of some
students. Several, after enrolling in courses, developed an
interest in the subjects taught and continued to spend free
time voluntarily reading about those subjects. Other students,
after completing a course, ceased spending any time voluntarily
reading about a subject as they had done during the course.
Finally, the courses influenced several students by demanding
so much of their time that little time remained to read topics
of interest.
Another factor that influenced the changing of reading
interests was the circumstance in which the student was found.
During certain recording periods, the amount of free reading
time in reading class varied. Some students were continually
bored so they read anything that was available. One student
lost all interest in reading after summer vacation. The avail-
ability of reading material influenced another student, who ex-
hibited a keen interest in reading about motorcycles. When
all the motorcycle magazines disappeared from the reading room,
he appeared to lose all interest in reading about them and did
not seek other sources for motorcycle articles.
This study was designed to ascertain changes in reading
interests and habits of high school remedial reading students
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so that researchers and educators might be better equipped to
work v/i oh these students. It is hoped that future researchers
continue to examine the reading interests of high school stu-
dents
.
This investigator suggests that future researchers then
examine and improve the data-collecting method.
It has been suggested that the questionnarie and inter-
view methods have certain disadvantages. The time chart method
used in this investigation also has certain disadvantages.
First, when used over a five week period, the students recorded
less and less as the weeks progressed. The students indicated
that the recording task did indeed become tedious and annoy-
ing. To remedy this situation, this investigator suggests
that only one week per month be employed for recording what was
read.
Other disadvantages that apply to the previously mention-
ed data-collecting methods are padding and mathematical error.
To eliminate these contributions to inaccuracy, investigators
might interview the students each day of the recording period
in addition to using the time chart.
Finally, to be as accurate as possible, the researcher
should have a positive relationship with the sample. If the
students trust the investigator and do not feel threatened by
the study, the results may be more valid. This investigator
emphasized to the sample the importance of recording what was
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actually read, rather than what the student thought the inves-
tigator wanted.
This study was conducted with twenty-eight remedial read-
ing high school students in a rural New England setting. Read-
ing materials and time for voluntary reading were provided dur-
ing class time.
.because of these limitations in the research design,
future researchers might expand the scope of the study by ex-
amining a much larger and varied population. By using a larger
sample, other variables might be examined. Among them are the
ages of the students, sex differences, occupations and education
of the parents, grade levels, geographical locations, varied
school and classroom environments, intelligence, and the read-
ing abilities of the students.
/
APPENDIX
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WEEKLY READING RECORD
NAME WEEK NUMBER
During five weeks, beginning Monday you will be required
to record everything you read on this form. Record Everything
you read: books, magazines, textbooks, required readings from"
courses, newspapers, notes taken in class, everything. Indi-
cate what kind of reading you did in the column headed "type."
Check the correct box to indicate if the material was
required (assigned by a teacher), or if your reading was vol-
untary. Record the number of pages read and the amount of
time it took you. Do not. rely on your memory. Keep this chart
on your desk or in your notebook. Make an entry as soon as
you finish reading. Your answers WILL NOT affect your grade
in any way. It is purely for information on reading habits of
young adults. Please write or print clearly so I can read it.
Title of Material Type
T3
CD C CO
U • *H CD
•H c
r
CO
-P
3 CD CD CD 3
<y u to E C
CD c cO •H *H
ce D Cu ^ E
CO
'O
c
o
cO
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CD
3
E-i
>5
cO
TO
CO
CD
c
'O
CD
Use the other side of this sheet if more room is
needed.
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Use the other side of this sheet if more room is
needed.
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